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INDEPENDENT AUDITOR’S REPORT  

 

To the readers of Rutherford College’s financial statements  

for the year ended 31 December 2025 

 

The Auditor-General is the auditor of Rutherford College (the School). The Auditor-General has appointed me, 
Kurt Sherlock, using the staff and resources of Crowe New Zealand Audit Partnership, to carry out  the audit 
of the financial statements of the School on pages 3 to 22, that comprise the statement of financial position as 
at 31 December 2025, the statement of comprehensive revenue and expense, statement of changes in net 
assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 
statements that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

a) present fairly, in all material respects: 
  

▪ the School’s financial position as at 31 December 2025; and 

▪ the School’s financial performance and cash flows for the year then ended; and 
 

b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 
Public Benefit Entity Standards Reduced Disclosure Regime. 

 

Our audit was completed on 22 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to continue as 
a going concern. The Board is also responsible for disclosing, as applicable, matters related to going concern 
and using the going concern basis of accounting, unless the Board intends to close or merge the School, or 
has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 
expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking that 
the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to the 
related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 
However, future events or conditions may cause the School to cease to continue as a going concern. 

 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and the audit 
report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and Achievement, 
a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. The Board is 
responsible for the other information that it presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Strategic Plan, 
Achievement in NCEA and UE, Giving Effect to Te Tiriti o Waitangi, Statement of Compliance with Employment 
Policy, and Statement of KiwiSport funding. 
 
Our opinion on the financial statements does not cover the other information and we do not express any form 
of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, 
we conclude that there is a material misstatement of this other information, we are required to report that fact. 
We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence Standards) 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 

 
 
Kurt Sherlock 
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Auckland, New Zealand  



 

 

  



 

 

Annual Implementation Plan 2025 
The Rutherford College Annual Plan consists of learner outcome targets and four improvement projects aimed at fostering excellent and 
equitable outcomes for all learners.  

The projects are: Equitable Outcomes for Māori  Learners, Equitable Outcomes for Pasifika Learners, Tracking Junior Progress, Junior 
Curriculum and Effective Teacher Profile and Property and Environment 

By equitable outcomes we mean focusing resources and energy on groups of students who have been underserved by our education system to 
help them achieve at the same levels as other students. Giving effect to Te Tiriti o Waitangi means ensuring our Māori rangatahi are provided 
with the support and culturally responsive education they need to achieve equitable outcomes and realise their full potential.  

Each project has strategies grouped into three areas: research into the problem and understanding the theory behind the solutions, alignment 
with a coherent year long PLD programme, ensuring consistent practice across the school and within departments. 

Targets 

The final results will be in the March report once we have the finalised report from NZQA 

Literacy and Numeracy Targets 2024 
(%) 

Target 
% 

2025 Level 3 2024 
% 

Target 
% 

2025 

Year 10 Literacy CAA pass rate 77 85 76 All year 13 students gaining Level 3 68 75 80 

Year 10 Numeracy CAA pass rate 61 75 69 Year 13 Māori students gaining Level 3 71 75 72 

Level 1 Literacy pass rate 80 90 87 Year 13 Pasifika students gaining Level 
3 

56 75 71 

Level 1 Numeracy pass rate 76 85 82 Year 13 MELA students gaining Level 3 89 75 71 



 

 

NCEA Level 1 Target 
% 

 University Entrance 2024 
% 

Target 
% 

 

All year 11 students gaining Level 1 63 75 79  All year 13 students gaining UE 39 60 53 

Year 11 Māori students gaining Level 1 46 75 71  All year 13 Māori students gaining UE 23 60 33 

Year 11 Pasifika students gaining Level 
1 

43 75 63  All year 13 Pasifika students gaining UE 21 60 71 

Year 11 MELA students gaining Level 1 73 75 62  All year 13 MELA students gaining UE 67 60 71 

  

NCEA Level 2 2024 Target (%) 2025  Scholarship (numbers) 2024 Target 2025 

All year 12 students gaining Level 2 77 80 80  # students gaining scholarship 11 20 17 

Year 12 Māori students gaining Level 2 73 80 67  

Year 12 Pasifika students gaining Level 2 69 80 63  Attendance 2024 Target(%) 2025 

Year 12 MELA students gaining Level 2 59 80 71  Students average daily attendance 78.8 80% 78.2%

 

  



 

 

Project: Equitable Outcomes for Māori Learners 
Project Overview 
While we have had recent improvements in Māori Achievement showing pass rates at or above the overall school rates for Levels 1-2, disparity 
of achievement still exists at Level 3 and UE. The purpose of this project is to carry out a causal analysis of this disparity and build the cultural 
capability of the staff. A particular focus will be on building the numbers of Māori Students taking a UE pathway.  

Solution strategies Led  Timeline Implementation Indicators Standard Outcome Indicators Analysis of 
Variance 

Research Strategies

Google PAROT-based 
data collection and 
tracking system of 
current Y12 / 13 
Māori NCEA 
achievement, 
attendance and 
engagement 

Kamar-based Y13 
Māori students UE 
domains profile 

 

Trial Kamar-based 
credits estimate 
profile of Y13 Māori 
UE target group 

SO, CR  

 

  

 

  

SO, 
GA, 
GI   

 

  

Project 
team 

Term 1  

 

  

 

  

 

Term 1  

 

  

 

Term 2 

SO distributes Google sheet to 
Raising Māori Achievement 
Team 

The Team completes first 
tracking and mentoring 
conversation with each 
selected student. 

GA provides the Team with 
data on Y13 Māori students on 
UE pathway 

Target group is identified and 
interviewed. 

Teachers of each targeted Y13 
Māori student completes a UE 
domains credits estimate 
profile. 

 

All Y12 / 13 Māori 
students will have a 
mentor, a current NCEA 
results profile and an 
agreed intervention plan.  

 

Raising Māori 
Achievement Team will 
have accurate data on all 
Y13 Māori students on a 
UE pathway and a target 
group of students with less 
than 4 domains are 
identified  

All students in the target 
group will have an 
individual tracking and 
mentoring plan based on 

 

Students receive 
targeted intervention 
appropriate to their 
needs informed by the 
findings of this process.

Students and families 
of all Y12 / 13 Māori 
students receive 
regular, accurate 
NCEA achievement 
tracking reports    

 

All Māori students on a 
UE pathway with less 
than 4 domains for 
entry qualification will 

March first hui 
held and collation 
of data 
commenced. 
Design of 
Templates 
commenced. 



 

 

teacher estimates of 
possible credits achieved in 
UE domains. 

 
 

have a mentor and 
academic tracking plan.

We will know if 
tracking credit 
estimates is an effective 
UE achievement 
intervention. 

PLD Based 
Strategies 

Deliver PLD to 
analyse voice and 
data on Māori 
student experiences 

 

Project 
team 

 

Term 1-2 

 

Curriculum leaders will 
report on one agreed 
practice teachers in 
respective curriculum areas 
will have used to improve 
learning experiences for 
Māori students 

 

All staff will have PLD 
on Culturally responsive 
teaching that ensures 
Māori students feel 
valued, supported, and 
connected in their 
learning journey 

 

Māori student voice 
will reflect improved 
learning experiences 
and interactions 

March: 
Completed first 
planned staff PL 
on CRP, 2 x 10 
and Circles 
Strategies. 

Building 
Consistent Practice 

Using Y12 / 13 
Māori NCEA 
tracking data 

Y13 Māori student 
UE pathway 
domains profile 

 
 

Project 
team 

 
 

All year  

 

 Term 1  

 

  

 

SO will provide current 
data to each Project Team 
member 

Project Team members will 
meet, design and track each 
Y12/13 Māori student they 
have been assigned 

 

All Y12 / 13 Māori 
students will have a 
current NCEA tracking 
profile and an associated 
intervention plan  

All teachers will know 
how and when to 

 

All Y12 / 13 Māori 
students and their 
whanau will know 
how they are 
progressing and 
what interventions 
are in place 



 

 

Y13 Māori UE 
Credits Estimate 
Profiles target 
group trial 

Term 2 Whanau of all Y12/13 
Māori students have been 
contacted and participated 
in the Project Team 
interventions 

engage with the project 
team interventions  

SO will regularly report 
individual and group 
progress to school 
leaders 

NCEA Level 2 and 3 
Māori achievement 
will improve: 2025 
target 75%. 

 

  



 

 

Project: Equitable Outcomes for Pasifika Learners 
Project Overview 
In 2024 there was a marked improvement in Pasifika achievement with significant gains at Levels 1-3 despite national trends in the opposite 
direction. We still have considerable work to do with UE where achievement disparity remains. Pasifika achievement is lower overall 
compared with the school pass rates, except for Level 3. The purpose of this project is to investigate the causes for this achievement disparity 
and plan a systematic  way to address them. Literacy progress is an important indicator of the likelihood of success at school, so this project 
will have a particular focus on tracking literacy skills across the junior years. 

Solution strategies Led by Timeline Implementation 
Indicators 

Standard Outcome Indicators Analysis of 
Variance 
To be completed 
end of 2025 

Research Strategies 

Google PAROT-
based data 
collection and 
tracking system of 
current Y12 / 13 
Pasifika NCEA 
achievement, 
attendance and 
engagement 

Kamar-based Y13 
Pasifika students UE 
domains profile 

 

SO, GI 

 
 
 
 

SO, 
TM 

 

Project 
Team 

 

Term 1 

 
 
 

Term 1 

 
 

Term 2 

 

SO distributes Google 
sheet to Raising Pasifika 
Achievement Team. 

 
 

The Team completes first 
tracking and mentoring 
conversation with each 
selected student  

 

 

All Y12 / 13 Pasifika 
students will have a 
mentor, a current 
NCEA results profile 
and an agreed 
intervention plan. 

 

 Raising Pasifika 
Achievement Team 
will have accurate data 
on all Y13 Pasifika 
students on a UE 
pathway and a target 

 

Students and 
families of all Y12 / 
13 Pasifika students 
receive regular, 
accurate NCEA 
achievement 
tracking reports    

 

All Pasifika students 
on a UE pathway 
with less than 4 
domains for entry 
qualification will 

March - identified 
Y12/13 students 
needing CAA. 
Completed 
Implementation of 
Y9 Pacific Studies  



 

 

 

Trial Kamar-based 
credits estimate 
profile of Y13 
Pasifika UE target 
group 

TM provides the Team 
with data on Y13 Pasifika 
students on UE pathway 

Target group is identified 
and interviewed  

Teachers of each targeted 
Y13 Pasifika student 
completes a UE domains 
credits estimate profile 

group of students with 
less than 4 domains are 
identified  

All students in the 
target group will have 
an individual tracking 
and mentoring plan 
based on teacher 
estimates of possible 
credits achieved in UE 
domains 

have a mentor and 
academic tracking 
plan  

We will know if 
tracking credit 
estimates is an 
effective UE 
achievement 
intervention 

PLD Based 
Strategies 

Deliver PLD to 
analyse voice and 
data on Pasifika 
student experiences 

 

Project 
Team 

 

Term 1-2 

 

Curriculum leaders will 
report on one agreed 
practice teachers in 
respective curriculum 
areas will have used to 
improve learning 
experiences for Pasifika 
students 

 

All staff will have PLD 
on Culturally 
responsive teaching 
that ensures Pasifika 
students feel valued, 
supported, and 
connected in their 
learning journey   

 

Pasifika student 
voice will reflect 
improved learning 
experiences and 
interactions. 

March CRP PL 
Completed 

Building 
Consistent Practice 

Using Y12 / 13 
Pasifika NCEA 
tracking data  

 
 

Project 
team 

 
 

All year 

 

 

SO will provide current 
data to each Project Team 
member  

 

All Y12 / 13 Māori 
students will have a 
current NCEA tracking 
profile and an 

 

All Y12 / 13 Pasifika 
students and their 
whanau will know 
how they are 



 

 

Y13 Pasifika student 
UE pathway 
domains profile  

Y13 Pasifika UE 
Credits Estimate 
Profiles target group 
trial 

Term 1  

 

Term 2 

 

Project Team members 
will meet, design and 
track each Y12/13 
Pasifika student they 
have been assigned. 

 

Whanau of all Y12/13 
Pasifika students have 
been contacted and 
participated in the 
Project Team 
interventions. 

associated intervention 
plan  

All teachers will know 
how and when to 
engage with the project 
team interventions  

 

SO will regularly 
report individual and 
group progress to 
school leaders 

progressing and 
what interventions 
are in place  

NCEA Level 2 and 3 
Pasifika 
achievement will 
improve: 2025 target 
75% 

 

  



 

 

Project:Tracking Junior Progress 
Project Overview 
The groundwork for achievement in NCEA is laid in Years 9 and 10. To address inequity of achievement and boost achievement overall we 
need to know exactly how our students are doing in relation to their age expected curriculum level. We need a coherent, sustainable and 
systematic way to monitor student progress and communicate clearly with whanau. 

Solution strategies Led by Timeline Implementation 
Indicators 

Standard Outcome Indicators Analysis of 
Variance 

Research Strategies
Kamar system for 
tracking core 
subject progress 
and GPA 

Investigate how 
Parot Progress 
Grids can be used 
to track progress in 
literacy 

WL 

 

DO 

Term 1-2 

 

Term 1 

WL to report back on how 
this could work in 
KAMAR. SLT to make an 
informed decision on 
how a “diploma” is used. 

 

DO to contact Parot and 
ask for schools using 
grids. 

Do will be running a pilot 
in 9LIT 

A staged 
implementation of a 
diploma structure is 
planned. 

 

DO will have access to 
example schools. 

 

All 9LIT students will 
have a progress grid 
and will have the 
opportunity to 
provide feedback. 

Students and 
families receive 
regular, accurate 
achievement data 
via the use of 
common assessment 
tasks across all 
subjects.  

 

We will know 
whether progress 
grids are a 
sustainable tracking 
solution for junior 
progress. 

Partially 
completed. 

 

March: Pilot Grid 
for 9 Literacy 
created. 

 

Pilot grid tested 
and determined to 
be too labour 
intensive for the 
gains predicted. 

 

A junior 
qualification is up 
and running as a 



 

 

monitoring tool 
on the PAROT 
platform. To be 
improved in 2026. 

PLD Based 
Strategies 
Literacy 
Assessment 
Curriculum Levels 

Deliver  PLD on the 
components of 
reading and writing 
instruction 

DO, CE Term 1-2 DO will follow up with 
Curriculum Leaders on 
what support is needed 
and whether teachers in 
every department have 
the knowledge to 
implement the literacy 
matrix. 

All staff receive 
targeted PLD on the 
across curriculum 
literacy matrix and 
know how to assess 
progress. 

All staff will have 
access to literacy 
resources that support 
the delivery of the 
Literacy Matrix. 

Students will be 
able to see the 
journey required to 
be ready for the 
CAAs through 
using the literacy 
matrix through 
literacy rich 
subjects. 

The Reading and 
Writing Pass rates 
in year 10 will 
improve 
Target:  Y10 CAA 
85% pass rates 

Completed. 

Target exceeded. 



 

 

Building 
Consistent Practice

Literacy Matrix 

Incorporating 
subject based 
Literacy into 
reports for juniors 

Communication of 
tracking data 

DO/CE/BZ  

Finalised 
Term 1 

Ready in 
Term 2 

 

All year 

Curriculum leaders will 
report back to DO about 
usage and monitoring 
ongoing updates of the 
literacy matrix by 
classroom teachers. 

Line managers will follow 
up with Curriculum 
Leaders. 

Follow up to ensure all 
staff are following 
tracking procedures 

Teachers are clear on 
how to use the literacy 
matrix and every 
google classroom has 
an ongoing literacy 
matrix assessment. 

CL are consulted on 
how we report on 
literacy. 

System developed to 
keep Maori and 
Pasifika teams 
informed. 

The Reading and 
Writing Pass rates 
in year 10 will 
improve 
Target:  Y10 CAA 
85% pass rates. 
 

Completed 

March: Eng Dept 
began work and 
piloted quiz based 
assessments to 
check technical 
literacy levels of 
Y9/10 

March: 
Instructions for 
tracking through 
KAMAR have 
been issued to 
teachers 

 

  



 

 

Project: Junior Curriculum 
Project Overview 

It is critical to ensure that all junior students experience full coverage of the foundational knowledge and skills required for success in NCEA. 
The purpose of this project is to ensure consistency and coherence across curriculum areas through the development of a knowledge rich Year 
9 and 10 Curriculum. A key focus is on PLD in collaborative planning and ensuring documentation reflects a knowledge rich approach. 

Solution 
strategies 

Led 
by 

Timeline Implementation 
Indicators 

Standard 
 

Outcome 
Indicators 
 

Analysis of Variance 

Research 
Strategies 

Select key 
exemplars and 
readings that 
inform our 
approach to 
explicit 
instruction and 
knowledge rich 
curriculum 

DO Term 1-2 Departments will 
have exemplar 
planning to work 
from and readings 
to deepen 
understanding of 
knowledge rich 
curricula and 
explicit instruction. 
They will use them 
during the year for 
PL. 

All exemplars and Readings are 
accessible on 
Learning.rutherford.school.nz 
site. 

Students’ 
experience of 
explicit 
teaching will 
be more 
consistent 
following the 
“I do, we do, 
you do” 
model. 

NCEA 
Achievement 
and junior 
exam 
achievement 
will improve. 

Completed 

Relevant readings are loaded 
to 
learning.rutherford.school.nz 
 
 

Junior Exams begin Week 8 
Term 4. 

Estimates data is predicting a 
rise in NCEA achievement for 
2025. 

Outstanding improved 
performance in Literacy and 
Numeracy NCEA externals. 



 

 

See targets 
above.  

PLD Based 
Strategies 
What is 
effective 
collaborative 
planning? 

What are the 
elements of a 
knowledge rich 
curriculum and 
the connection 
with explicit 
instruction and 
cognitive load 
theory. 

DO Term 1 
by week 
9 

DO to deliver PL on 
collaborative 
planning. 

Departments will 
have sufficient 
guidance to start 
using their PL time 
to ensure they have 
knowledge rich 
curriculum 
documentation. 

An extended PLD 
session on the 
connection between 
Cognitive Load and 
Explicit Instruction 
will be delivered on 
the first teacher 
only day 

Documentation is consistent 
across courses reflecting a 
knowledge rich curriculum 
approach. 

All exam courses will have 
assessment guides for students. 

The junior 
curriculum 
will be 
backward 
mapped from 
where we 
want our 
students to be. 

Student 
learning will 
be accelerated 
and fewer 
students will 
remain below 
age expected 
curriculum 
level. 

Completed 

March: Three PLD sessions 
delivered to all staff and time 
provided on Teacher only day 
 Summary of Gains (from 
First to Second Attempt) 
 - Literacy and Numeracy 
Results 

Domain Increase in 
Pass Rate 

Numeracy +6.4% 

Writing +6.0% 

Reading +6.8% 

 



 

 

Building 
Consistent 
Practice 

Line managers 
will use 
curriculum 
exemplars in 
meetings with 
HODs/HOFs 

DO Term 1-2 

 

All year 

HODs will 
contribute their 
course outlines to a 
shared space so we 
can learn from each 
other’s practice. 

Curriculum 
Leaders will work 
with Line Managers 
to address the 
knowledge rich 
curriculum goal. 

All departments will share 
documentation. 

All department curriculum 
documents will show clarity 
about what is to be learnt 
(knowledge and skills), and how 
teachers know whether it has 
been learnt. All exam courses will 
have assessment guides for 
revision. 

Teachers will 
collaborate 
more to ensure 
consistency 
across courses 
with multiple 
classes. 

Students’ 
experience of 
knowledge 
rich 
curriculum 
will be more 
consistent. 

Incomplete 

Postponed until we have all 
the new Curriculum 
information from the 
Ministry. 

 

  



 

 

Project:  Effective Teacher Profile 
Project overview 

Professional Learning is fundamental to ensuring implementation fidelity of explicit teaching and a knowledge rich curriculum approach. The 
purpose of the effective teacher profile project is to provide clarity of what teachers should be doing in their lessons and what practices we 
should be avoiding. This succinct document will provide a pathway for teacher professional learning and support middle leaders in their 
instructional leadership. 

Solution strategies
  

Led by 
  

Timeline 
  

Implementation 
Indicators 
 

Standard 
 

Outcome 
Indicators 
 

Analysis of Variance 
 

Research Strategies
What informs the 
Profile? 

Research into the 
Australian states 
developed and use 
the findings to 
select what works 
for Rutherford 

Align with the 
Tapasa - linking the 
professional 
standards with 
Cultural 
Responsiveness. 
 

KP & SK 

Consult 
with DO 

 

Consult 
with SO : 
coordinate 
with Mao 
and PI team 
 

 

SOY 2025 

 
 
 

Mid term 1 

 
 
 
  

A one page 
Rutherford 
College  Effective 
Teacher Profile will 
be developed. 

Draft to SLT 

Take to Curriculum 
Leaders  to discuss. 

PL sessions to 
ensure all staff have 
a clear 
understanding of 
the expectations. 

Specialist Classroom 
Teacher will include 
the Effective Teacher 
Profile as a building 
block for the 
Provisionally 
Registered Teachers. 

 

Evidence of consistent 
teacher practice will 
be monitored by 
curriculum leaders. 
 

Students will 
experience a 
consistency of 
teacher practice. 

 

Course outlines will 
include strategies of 
key pedagogies. 

achieved on target: 

checking for 
understanding has 
been undertaken by 
the staff  with 
collegial observations 
that have ensured 
accountability 



 

 

PLD Based 
Strategies 
 
 
 

KP, DO, 
SO 

TOD late 
February 

In 
wednesday 
morning PL 
sessions as 
appropriate 

PL sessions on key 
aspects 
underpinning of the 
Effective Teacher 
Profile  

Minimising 
Cognitive load 

Principles of 
explicit instruction 

Assessment for 
Learning 

Cultural 
Responsive 
Pedagogy 

Minimum of 4 PL 
sessions to staff on the 
identified strategies. 

 

Professional Learning 
on the Tapasa - 
Professional 
Standards  linked to 
the goal of Equitable 
outcome for Pasifika 
learners 

Students will have 
clear guidelines of 
expectations, 
learning objectives 
and outcomes. 

target in progress as 
staff are continuing to 
embed these 
strategies across all 
year levels and are 
seeing the benefits in 
student achievement 

Building 
Consistent Practice 

SLT  & CL  
 

Term 2, 3 Schemes to be 
updated to refer to 
the Effective 
Teacher Profile 

Professional 
Growth Cycle 
booklet to all staff 
end of term 1 

Professional 
Growth Cycle 
classroom 

Staff will have PLD on 
the key aspects 
underpinning the 
Effective Teacher 
Profile 

Minimising Cognitive 
Load 

Explicit Teaching and 
Direct Instruction  
 

Walkthrough data 
collated will reflect 
improved 
consistency of key 
foci. ( including 
making note of “not 
observed” which 
can identify areas of 
further support 
required.) 

achieved:  PGC 
reflects that staff have 
embraced the 
Effective Teacher 
Framework and the 
strategies are 
becoming embedded 
in departments with a 
good level 
of  consistency 



 

 

observations to 
demonstrate these 
practices. 

SLT walk throughs, 
using Google forms 
that include “not 
observed” 

 

  



 

 

Property and Environment 

Projects 
  

Led by 
 

Timeline 
  

Implementation Indicators 
 

Outcome Indicators 
 

Analysis of Variance 
 

5YA and 10YPP 
developed 
 

Board and 
Principal  
 

June 2025 
 

The school uses the 
appropriate funding to 
improve and develop the 
campus 

Remedial work is 
completed within budget 

All Health and Safety issues have 
been addressed in a timely fashion. 

Administration 
Block 

Board and 
Property 
Team 

September 
2025 

The new build is completed 
within time and budget 

The building meets the 
needs of the school 
administration 

Building completed for the start of 
term 4. Staff moved in when seniors 
left for NCEA. $200K over budget. 

Marae Mr 
Williams 
and Board 

December 
2025 

A project matrix with a plan 
for the new Marae is 
developed along with 
realistic costings 

Fundraising avenues are 
sourced and the 
completed project 
documents are finalised 

Numerous hui have been held with 
various stakeholders to consult on 
the design of the building.  



 

 

Student Services 
Centre 

Board and 
Property 
Team 

Term 4, 
2025 

The Admin block is 
redesigned or reconfigured 
into a The Student Services 
Centre  

The Student Services 
Centre meets the needs of 
the staff and students. 

Student Services Centre design 
completed and allocation of 
building works contract allocated 
end of November 2025. Building 
commences week 12 Jan 2026 

Date of completion March/April 
2026. 

 



National

Achievement in NCEA and UE: Rutherford College
PR1 - Participation Based Cumulative Overall Results

Generated 27-Mar-2026

Year 11
NCEA L1

Year 11 
Participated

Year 11
NCEA L1

Rutherford College

Year 11
NCEA L1

Year 11
NCEA L1

Year 11
Participated

Year 11
NCEA L1

Year 11
NCEA L1

Year 11
Particpated

Academic
Year

 Average Socioeconomic Barriers
(School Equity Index Band)

2021  74.5  87.9  87.0 204  274  43,071  49,003  8,912 7,751

2022  68.7  85.3  83.6 178  259  42,337  49,609  9,090 7,603

2023  75.3  81.9  80.5 213  283  42,371  51,733  9,719 7,827

2024  69.7  71.5  75.0 186  267  32,218  45,069  9,311 6,983

2025  80.2  73.5  76.6 247  308  33,645  45,755  9,852 7,551

20

40

60

80

100

2021 2022 2023 2024 2025

School
National
EQI Band

Year 11 - NCEA Level 1



Rutherford College National

Achievement in NCEA and UE: Rutherford College
PR1 - Participation Based Cumulative Results by Gender

Generated 27-Mar-2026

Academic
Year

Year 11
Participated

Year 11
NCEA L1

Year 11
NCEA L1

Year 11
Participated

Year 11
NCEA L1

Year 11
NCEA L1

Year 11
Participated

Year 11
NCEA L1

Year 11
NCEA L1

Average Socioeconomic Barriers
(School Equity Index Band)

Male
 74.2  86.0  84.62021  3,965  4,685 21,231  24,676 98  132

 68.5  83.5  81.72022  3,885  4,756 21,287  25,489 85  124

 72.2  80.0  78.72023  3,950  5,018 21,174  26,459 96  133

 66.9  68.5  72.22024  3,481  4,820 16,000  23,360 101  151

 79.2  70.3  73.52025  3,599  4,896 16,660  23,688 133  168

Female
 74.6  89.8  89.62021  3,786  4,227 21,836  24,323 106  142

 68.9  87.3  85.82022  3,717  4,333 21,046  24,115 93  135

 78.0  83.9  82.52023  3,877  4,701 21,197  25,273 117  150

 73.3  74.7  78.02024  3,502  4,491 16,166  21,630 85  116

 81.4  77.0  79.72025  3,952  4,956 16,926  21,971 114  140
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Rutherford College
Average Socioeconomic Barriers

(School Equity Index Band)National

Achievement in NCEA and UE: Rutherford College
PR1 - Participation Based Cumulative Results by Ethnicity

  Generated 27-Mar-2026

Academic

Year

Year 11

Participated

Year 11

NCEA L1

Year 11

NCEA L1

Year 11

Participated

Year 11

NCEA L1

Year 11

NCEA L1

Year 11

Participated

Year 11

NCEA L1

Year 11

NCEA L1

Asian
 80.02021  92.7  91.4 44  55  5,704  6,151  756 691
 81.32022  90.8  89.8 39  48  5,936  6,540  785 705
 90.52023  86.3  84.0 67  74  6,483  7,508  958 805
 70.82024  75.4  77.5 51  72  5,058  6,712  1,108 859
 79.32025  78.0  81.4 73  92  5,384  6,901  1,374 1,119

European
 80.82021  90.8  88.7 118  146  29,228  32,206  6,926 6,143
 77.52022  88.3  85.6 110  142  28,904  32,744  7,075 6,059
 81.02023  85.7  83.3 119  147  28,854  33,651  7,530 6,275
 77.22024  77.6  78.3 122  158  22,075  28,441  7,196 5,634
 87.72025  79.3  79.5 142  162  22,777  28,730  7,409 5,888

Māori
 64.52021  79.8  79.6 49  76  9,188  11,513  2,128 1,694
 54.52022  76.6  75.0 42  77  9,009  11,766  2,175 1,632
 63.02023  72.6  71.0 46  73  9,062  12,474  2,315 1,644
 53.42024  60.4  62.4 31  58  7,323  12,133  2,112 1,318
 71.82025  63.3  66.4 56  78  7,808  12,334  2,227 1,479

Middle Eastern/Latin American/African
 80.02021  88.4  85.4 12  15  947  1,071  144 123
 60.02022  85.2  80.6 6  10  918  1,077  155 125
 78.62023  81.7  80.8 11  14  975  1,194  167 135
 78.62024  71.3  74.5 11  14  734  1,029  204 152
 61.52025  70.8  70.6 8  13  811  1,146  231 163

Other Ethnicity
2021  92.2  96.9 648  703  130 126

2022  90.1  87.5 1  584  648  72 63
 66.72023  83.9  73.7 2  3  570  679  95 70

2024  76.3  74.1 2  383  502  112 83
 80.02025  78.5  82.3 4  5  344  438  113 93

Pacific Peoples
 60.82021  77.9  75.9 31  51  4,882  6,271  647 491
 52.52022  73.2  70.8 31  59  4,747  6,484  737 522
 40.02023  67.6  63.1 18  45  4,712  6,968  762 481
 50.02024  54.6  54.3 26  52  3,552  6,506  663 360
 71.42025  56.8  60.7 50  70  3,892  6,847  883 536
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PR1 CHARTS - Participation Based Cumulative Results by Ethnicity: Rutherford College



National

Achievement in NCEA and UE: Rutherford College
PR2 - Enrolment Based Cumulative Overall Results

Generated 12-Mar-2026

Year 12
NCEA L2

Year 13
NCEA L3

Rutherford College

Year 12
NCEA L2

Year 13
NCEA L3

Year 13
UE

Year 13
UE

Year 12
NCEA L2

Year 13
NCEA L3

Year 13
UE

Academic
Year

Average Socioeconomic Barriers
(School Equity Index Band)

Year 13
UE

Year 13
NCEA L3

Year 12
NCEA L2

2021  74.0  70.7  52.9  77.9  70.5  51.9  81.7  71.4  49.4101 / 191135 / 191171 / 231

2022  72.4  63.2  49.5  74.9  68.2  50.3  80.4  70.0  49.2 94 / 190120 / 190184 / 254

2023  72.2  66.3  42.0  73.2  67.7  49.7  78.5  69.1  46.7 86 / 205136 / 205179 / 248

2024  77.2  68.6  41.2  73.6  69.4  50.6  81.4  71.7  50.0 84 / 204140 / 204220 / 285

2025  80.2  79.9  56.3  73.6  71.5  52.0  79.7  74.8  51.6143 / 254203 / 254211 / 263
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Rutherford College National

Achievement in NCEA and UE: Rutherford College
PR2 - Enrolment Based Cumulative Results by Gender

Generated 12-Mar-2026

Academic
Year

Year 13
UE

Year 13
NCEA L3

Year 12
NCEA L2

Year 13
UE

Year 13
NCEA L3

Year 12
NCEA L2

Year 13
UE

Year 13
NCEA L3

Year 12
NCEA L2

Average Socioeconomic Barriers
(School Equity Index Band)

Year 13
UE

Year 13
NCEA L3

Year 12
NCEA L2

Male
 71.3  55.7 68.2  76.0  66.8  45.5  79.6  65.7  41.42021  82 / 115  60 /  88  49 /  88

 71.9  43.6 59.4  73.3  65.6  44.9  78.3  66.0  42.42022  87 / 121  60 / 101  44 / 101

 65.3  38.1 60.8  71.8  64.8  44.0  76.5  66.1  40.42023  81 / 124  59 /  97  37 /  97

 74.2  36.6 63.4  71.7  66.9  44.7  79.3  67.9  42.62024  95 / 128  64 / 101  37 / 101

 77.9  52.7 76.4  71.5  68.7  45.6  76.8  70.1  44.32025 113 / 145  84 / 110  58 / 110

Female
 76.7  50.5 72.8  79.8  74.0  57.7  83.9  76.7  56.72021  89 / 116  75 / 103  52 / 103

 72.9  56.2 67.4  76.6  70.5  55.3  82.6  73.7  55.42022  97 / 133  60 /  89  50 /  89

 79.0  45.4 71.3  74.7  70.3  54.9  80.5  71.7  52.22023  98 / 124  77 / 108  49 / 108

 79.6  45.6 73.8  75.6  71.9  56.1  83.3  75.0  56.62024 125 / 157  76 / 103  47 / 103

 83.1  59.0 82.6  76.0  74.3  58.1  82.8  78.8  58.02025  98 / 118 119 / 144  85 / 144

20

40

60

80

100

2021 2022 2023 2024 2025

School
National
EQI Band

Year 12 NCEA Level 2 - Male

20

40

60

80

100

2021 2022 2023 2024 2025

School
National
EQI Band

Year 12 NCEA Level 2 - Female

20

40

60

80

100

2021 2022 2023 2024 2025

School
National
EQI Band

Year 13 NCEA Level 3 - Male

20

40

60

80

100

2021 2022 2023 2024 2025

School
National
EQI Band

Year 13 NCEA Level 3 - Female

20

40

60

80

100

2021 2022 2023 2024 2025

School
National
EQI Band

Year 13 University Entrance - Male

20

40

60

80

100

2021 2022 2023 2024 2025

School
National
EQI Band

Year 13 University Entrance - Female



Rutherford College National

Achievement in NCEA and UE: Rutherford College
PR2 - Enrolment Based Cumulative Results by Ethnicity

  Generated 12-Mar-2026

Academic
Year

Year 13
UE

Year 13
NCEA L3

Year 12
NCEA L2

Year 13
UE

Year 13
NCEA L3

Year 12
NCEA L2

Year 13
UE

Year 13
NCEA L3

Year 12
NCEA L2

Average Socioeconomic Barriers
(School Equity Index Band)

Year 13
UE

Year 13
NCEA L3

Year 12
NCEA L2

Asian
 90.7  87.5  72.92021  81.1  76.2  63.4  87.7  81.5  61.5 35 /  48 42 /  48 49 /  54

 73.2  78.2  67.32022  76.0  73.6  61.3  86.2  74.8  60.1 37 /  55 43 /  55 41 /  56

 68.5  72.5  49.02023  70.7  70.1  58.1  77.5  73.2  56.4 25 /  51 37 /  51 37 /  54

 75.0  58.2  43.62024  70.1  69.6  57.9  79.5  71.8  56.5 24 /  55 32 /  55 63 /  84

 87.1  84.8  75.92025  72.7  72.3  59.8  78.7  75.7  58.5 60 /  79 67 /  79 61 /  70

European
 75.9  72.8  53.32021  81.2  73.2  57.2  83.6  72.9  52.0 49 /  92 67 /  92 85 / 112

 79.4  68.5  57.62022  79.4  71.6  56.0  82.4  72.8  52.2 53 /  92 63 /  92104 / 131

 77.8  69.2  49.02023  78.0  71.4  55.5  81.4  71.1  49.5 51 / 104 72 / 104105 / 135

 85.0  76.1  47.72024  78.6  72.8  55.6  84.2  74.3  52.6 52 / 109 83 / 109119 / 140

 84.7  82.1  61.02025  78.2  74.2  56.6  82.8  76.8  54.4 75 / 123101 / 123127 / 150

Māori
 59.0  56.3  31.32021  68.3  58.5  31.7  73.1  59.1  31.3 10 /  32 18 /  32 36 /  61

 56.7  51.2  31.72022  64.1  55.7  30.9  71.9  59.7  34.6 13 /  41 21 /  41 38 /  67

 69.1  51.1  22.22023  64.6  56.3  31.2  69.7  59.9  30.9 10 /  45 23 /  45 47 /  68

 72.7  72.9  25.02024  65.4  59.0  31.9  74.0  62.0  34.8 12 /  48 35 /  48 48 /  66

 67.2  72.2  35.22025  65.4  62.4  33.7  72.1  68.0  37.6 19 /  54 39 /  54 39 /  58

Middle Eastern/Latin American/African
 80.0  66.7  66.72021  78.0  70.3  56.0  83.0  72.3  56.9  2 /   3  2 /   3  4 /   5

 85.7  40.0  20.02022  73.3  67.4  51.4  78.5  62.9  41.7  1 /   5  2 /   5 12 /  14

 58.3  80.0  30.02023  69.4  66.9  51.4  76.6  68.1  47.8  3 /  10  8 /  10  7 /  12

 64.7  88.9  66.72024  69.5  67.6  52.9  71.7  70.2  52.4  6 /   9  8 /   9 11 /  17

 78.6  70.6  41.22025  70.0  68.7  52.6  71.4  65.4  40.3  7 /  17 12 /  17 11 /  14

Other Ethnicity
2021  78.5  72.9  55.1  84.6  75.5  59.2

2022  77.0  66.3  53.4  88.5  69.0  53.5

2023  73.9  65.5  48.7  76.0  76.9  53.8  0 /   1  0 /   1  0 /   1

 66.7  50.02024  74.4  72.3  56.7  86.9  78.1  60.0  0 /   2  1 /   2  2 /   3

 100.0  100.0  33.32025  74.9  71.2  55.2  82.7  74.3  45.7  1 /   3  3 /   3  2 /   2

Pacific Peoples
 60.7  53.7  41.52021  71.5  64.9  33.0  70.5  61.4  32.4 17 /  41 22 /  41 34 /  56

 65.3  50.0  27.52022  67.3  59.4  28.7  69.7  57.1  30.4 11 /  40 20 /  40 32 /  49

 65.5  40.5  21.42023  65.0  60.4  29.8  66.4  57.4  25.0  9 /  42 17 /  42 36 /  55

 69.0  56.4  20.52024  65.8  64.6  32.2  67.5  55.5  25.1  8 /  39 22 /  39 29 /  42

 63.2  70.6  20.62025  66.0  67.7  35.3  65.7  67.1  34.3  7 /  34 24 /  34 36 /  57
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PR2 CHARTS - Enrolment Based Cumulative Results by Ethnicity: Rutherford College
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Giving Effect to Te Tiriti o Waitangi 
The Rutherford College School Board gives effect to Te Tiriti o Waitangi in the following 
ways: 

●​ By ensuring that plans, policies and local curriculum reflect local tikanga Māori, 
mātauranga Māori and te ao Māori 

●​ Provision of instruction in te reo Māori and tikanga Māori is available to any 
students 

●​ Aspiring to achieve equitable outcomes for Māori students 
●​ Providing resources to improve educational outcomes for Māori students 
●​ Improving communication and strengthening partnership with our Māori 

community 
●​ Provide opportunities for learners to appreciate the importance of te Tiriti o Waitangi 

and te reo Māori 

Statement of Compliance with Employment Policy 

As at 31 December 2025 the Rutherford College Board has ensured the fair and proper 
treatment of its employees in all aspects of employment by: 

●​ Confirming that policies and procedures relating to personnel have been reviewed. 
●​ Confirming it meets the requirements identified as best practice. 
●​ Confirming that at all times it aims to be a good employer, complying with the 

conditions stated in all employee contracts. 
●​ Confirming that all employees are treated fairly, according to the skill, abilities and 

qualifications they bring without bias. 
●​ Confirming that it meets all its Equal Employment Opportunity requirements. 

 

Rutherford College School Board 

 




